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Showing peenle video tapes of themselves in the hope that they

will_ change in some way is now a widespread practice. A cursory look

at the recent literature reveals the use of such feedback with alco-

holics (Carrere, 19511; 1955; 1958; Armstrong .1.964); basketball players

(Cooper, 19(0), boys on probation (Kidorf, 1963); brainstormers

(Dillon, 1971); criminals (Berner, Brumberger & StUgs, 1971); families

(Satir, 1964: Paul, 1966; Kaswan & Love 1969); psychiatrists (Berger,
--1970) and typists (Brophy, 1971), as well as students and teachers

almost every area imaginable: elementary, secondary, preservice and

inservice, speech (Cortes, 1969), vocational and technical (Cotrell

& Dotv. 1971), science (Butts, 1072), foreign language (Elder, 1971),

math (Gall et a111971) , engineering (PerTherg, 1970), and counseling

IThe research discussed herein was supported in part by the U.S.
Orrice o F ducation Contract 01. 6-10-108 and the Research and Develop-
ment Center for Teacher Education. "J

ar he authors wish to acknowledge the assistance of Marsha Burks,
Carol Case and Sara Kerr.
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(Cerra, PM: Yenawine N Arbuckle, 1971; Ivey, 1968). The most popular

tnrget populat.ions seem to be Inoe-serwice teachers, counselors in

training and pn tients in therapy, with advocacy ni such reedback

highest sin psychotherapy and teacher educal:Imi.

Not oiiii y sell: confronta Lion popul.ar, but as will be shown

later, it is also powerful., apparently with potential For harm as well

as help. Consequently it seems worthwhile to attempt to discover the

conditions under which it produces various outcomes.

lii this review, selective as it is, we will be interested pri-

marily in what might be called personal change, rather than change in

acquisition of speeilic behaviors, although studies of the latter do

in some cases linve :implications for personal change. Such personal

changes are probalay or interest to teacher educators and to education

generally. Al Hiough educators are also interested in behaviors like

decreased teacher talk and increased questioning, they are also

interested :in the personal qualities of the teachers they train:

Teachers' attitudes toward themselves and children: self confidence,

accurate perceptions of what is going on, ability to establish posi-

tive relationships with students, imaginativeness, stimulating teach-

ing and bellavior arid so on. Til any case, we can assume that pupils

not.h.c teachers personal qua 1 iL i.es . Nos I paren ts can testify tha t

s Ltidcifts wind d "Like to have teachers who like them (or a t least don't

have it :in For them) and wlui are interesting (or at least not too

boring).

Despite the probable importance or personal qualities of teachers,

little of the self confrontation research in teacher education is
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addressed directly to fostering personal chanly.e. There is however a

modes t emp h. i cal itera Lure )1 I personal change through self confron-

tation in counseling and psychotherapy, and lines or research, with

imp )1 IS 1.01' 00111.1'0111.111- Wil. I II SO( .1 a t psychol ogy in sonic

or these investigations. subjects were. like prospective Leachers,

young adults. Consequently a review or this literature with an eye

LO its implications For Leacher education seems promising.

Our purpose here is not to review the entire literature which

has a relationship to sell conlrontation, but rather to discover

whether teaeher education practices ean be inlormed by the experi

mental and theoretical literature outside education. We will there-

lore review some empirical evidence bearing on a lew questions which

seem related Lo current practices in teacher edneation.

What are current practices? In some eases, mleroteaching pro-

cedures are used. However, often video equipment is available but

teacher educaLor time is in short supply. The usual practice in such

circumstances is to schedule all the students or student teachers in

a group to see, alone or with a supervisor, often one who will later

grade them. the first technically good video tape they have made, in

the hope that they will remedy what they are doing wrong.

What UN! the chances that this hope wi.i 1 he realized?

Help and Harm

The clinical. speculative and opinion survey literature is almost

unanimously optimistic, even enthusiastio about the benefits of sell

conlronLation (Alger N Hogan, 1969; Marshall & Hengrenes, 1970; Stroh,
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9( hyncli. 1.960 ; Hoops N Neil , I () 711 ; Berger, 1%9; Sanford, 1969;

Kalick. 1117.1: Bail(!y N Sowder. 1970). Even investigators who report

no significant di rreVenVOS, Pt!1110.1.II ahnut sell confrontation

(Hum, 1%0: I I (Hurt N Pedersen 11170) . The empirical I iterature however

rlicilishes 1055 CillISC! for cheer than clinical. reports and individual

opinion.

A rev.i.ew of the self confrontation literature in psychotherapy

(Bailey Sowder, 1970) concludes on a dolerni note:

Despite the appealing claims of psychotherapists who have used

playback treatment methods, no cogent, rigorously designed studies

have been done which show a clear-cut measureable relationship between

a form of sel I confrontation and positive personality change. The

typical approach has been to use self-confronL-at ion in sundry ways

Over a nonspecified period of time and then .to render a subjective

()pinion as to the therapentic consequences. The nnderlying theoreti-

cal rationale is usually nebulous or not mentiAmed at all, and little

attention is given to the myriad of confounding influences on client

change such as the therapist variable and general mode of treatment;

the Form. nature and intensity of the self confrontation method; the

reliability and validity of evaluative criteria; the role of organismic

variables in the subjects nsed; the effects or the self confrontation

methods on therapists behavior, and so forth (p.

Ilarm

Not only does the empirical literature furnish little evidence

tha '. self confrontation helps, but there is some evidence or decrements.
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Limn ov videotape Feedback call be a stressful anxiety-producing

experi mice (N [asci) , 19611; Moore Chernell N, West , 19(01; Logue ,

Zenner N Colima , 1968 ; .1969; S teward N S teward , 1960) . An

objective repvesentation or the sc1.1 ean be even more anxiety producing

il. peUS011 Is already anxious (Nay, 105(1; Ilarvey, Bunt and Schroder,

1961: Schumacker, 1968) . Since a video tape or film representation of

the sell' involves intense focusing on the self, such an experience is

more arousing emotionally and different from other representations of

the sel l' (Nielsen. 1960; Eeertsma N Reivich, 1965; Kagan N. Krathwohl,

1067 : S tol cc. 19(i8) .

III midi ti . :it is possible that the stress and anxiety which

may arise in sell' con[rontation experiences can also give rise to the

same :ink( hi Ling effects 'that threatening messages have been shown

cause (Janis N l'eshback, 1953; Janis & 1062; Berkowitz &

cottingliam. 1960; Sta.ines, 1.969; Truax, 1066b).

Although in) studies have addressed themselves to the specific

problem or .the harmful aspects or confrontation, three studies report

aversive efl'ects. Danet (1968) found confronted subjects in group

psychotherapy to be more anxious, more erratic in their sociometrie

rating, less positive in their sell evaluations and lower in ratings

or sel IT improvement than a control group. Bailey (1968) also suggested

adverse elTects From audlotape seji con.Frontation la group 'therapy.

En au attempt to teach the undergraduate basic speeeli course to

underachieving. culturally and socially disadvantaged college youth,

Hawkins and l;ngl»..etson (1967) used video playback, and report that

the video p.laybacks may have actually had a detrimental effect.
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Help

What Is the answer to this conundrum? OH the olle hand are wide-

spread use and cuLhusiastic support lor sell conlrontation. On the

other are pessimistic snmmaries and some reports or deleterious eFfects.

To shed some light on this question. and partieulanly on its relevance

lor teacher education practice, we turn to an examination or outcomes,

treatments, subject variables mid helper characteristics.

Outcomes

Sell esteem. ln one study, preservice female elementary education

nndeegraduates who had microteaching developed "better regard For them-

selves and berme more critical or teaching cliches" ((oldman, 1969).

One study rep)rts sell regard was greater lop videolecdhaek T group

members than lot' other T group members, but the increase was not sus-

tained during lollow np (Loper. 197]). Typically 1 iotana2r, no increase

is Found on positive sell concept (Clbert, 1060 : radale, 1969: Smith,

1970: Blount X Pedersen, 1070: Paredes. Cottheil. Tausig & Cornelison,

1969: Edward. 1960). ln one study in lavt, idea] sell was not only

not affected by Feedback, but contrary to exrectations, the control

group's sell' ratings were closer to their ideal ratings than were

those or the leedback group (Hecker, 10(18). We agree with the author

that sell coillcontatton way not be the way to enhance teachers ? self

concepts. It seem; sale to conclude that, although something other

than conlrontation (such as microteaching's opportunity For practice

to 5mprovement) may increase selF esteem, it is doubt:n.11 whether self

conFrontation has that speciFic ellect.

6
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Realism. Perhaps conrrontation does not increase self esteem,

but instead inereases aecuracy in sell. perception ( Iranght, 1970).

lt might he possible that what many people rear From sell. conFron-

Lation actually occurs: what we see is worse than we expected. Three

studies seem to support increased Penlism as an outcome. in one, a

Feedback gPoup showed lower discrepancy between ratings received and

ratings anticipated llian did control subjeets who received no feedback

(Myers, Myers. (;oldberg and Welch, 1969). In another, psychiatric

patients in a eonlrontation group increased In sell concept accuracy

more than controls (Uraucht, ]970). In a third study, student teachers

who had Focused audio Feedback, were able to decrease the discrepancy

rrom rirst to second teaching between their sell. ratings and the mean

or the ratings or three observers (Fuller Veldman. 1966). A fourth

study however Finds no increase in the similarity between mental

hospital patients'selr perceptions and mean rating by others whether

or not video Feedback occurred (Robinson X Jacobs, 1971). The bulk

or the evidence seems to indicate that self conFrontation increases

realistic sell. perceptions or normals.

One extra insight is added by the Finding of Braucht (1970) that

selF conFrontation had different effects on different kinds or patients.

The patients who increased in accuraey or perception were, contrary

to expectations, In the psychotic group, and were patients who had

been hospitalized longer!

Anxiety. Derined as the number or nonrluencies in speech (hesi-

tancies, omissions, slips etc.), anxiety decreased with feedback, but

it also decreased somewhat with the mer .! presence or a television camera!
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Openmindedness, affective sensitivity and seir perception were not

a rfected by Feedback (Cerra. II o)i9) .

Snriumn.v. The very little evidence available suggests that

persons who conrrent themselves become nme realistic perhaps pain-

Fully so.

Help for Whom?

8

Self Concept

A low selr concept reduces the probability or experiencing dis-

sonance between present behavior and rnture vained goals (Winter,

Griffith N Kolb. l968). This is consistent with dissonance theory

(Brehm N Cohen. )(2) and Erickson's work on identity diffusion (1959).

Presumably, one important purpose of self eonFrontation is to identify

dIsr.repanvies between existing characteristics and desired characteris-

tics. 1r so. individuals with low self esteem might bc expected to

discern the dissonance less well than those with higher sell esteem

and so be less able to utilize Feedback. Too, there is the possi-

bility that stressFul conFrontation can be damaging to individuals who

do not have within themselves the capacity to change, or the expectancy

that they can change.

This linv or reasoning is supported in an excellent study by

Salomon N McDonald (J970). Wi en. unlike microteaching studies, no

viewing instrw.tions or models or desirable behavior were given, teach-

Lug interns who were dissatisried with their own teaching performance

prior to selr-viewing tended to devalue teacher education to maintain

their sell* perception and to notice mainly "physique" cues on the screen.
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On the other hand, teachers who WPC more positive about their own

perFormance improved Vheir sel.I pereeption and attended mainly to cues

reJated to Leaching behavior.

Another variable which may interact with stress in

vonrcontation is what Ls called dogmatism, closemindedness,

authoritarianism (Polwach, 1959; Adorno et al, 1950). The earliest

Formulations by Rokeaeb linked anxiety and one's personal belief

system as a cognitive net or derense mechanisms to protect onesself,

a network resistant to change (Pokeach, 3050). Some investigations

have confirmed the basic formulations or Rokeach (e.g. Erlich, 1061a,

1061b: Drukcman. 1067) and have also suggested qualification or the

original theory (Hrlich & Lee, 1069) . Dogmatism may thus be related

to feedback. for example, Kaplan & Singer (1963) conclude that open-

ness to sense impressions apparently runs parallel to openness of

Ideas, willingness to examine them critically and careful analysis of

thought.

Other studies indicate that high dogmatics will be more threatened

by and avoid exposure to, belief discrepant information than low dog-

matics (Varchiano. Strauss & Hockman, 3960), and that high dogmatics

win perceive a personality testing situation as more threatening

(Tosi. foga!! & frumkin. 3968a, 10(i8h). Dogmatism/authoritarianism is

negatively correlated with self disclosure (Halverson X Shore, 1069)

also with the abiliLy to separate one's self concept and one's ideal

self (Winter, Griffith X Kolb, 3068). The latter study suggests that

such inability to clearly articulate Cfferences between present behavior

and future goals reduces the probability or experiencing dissonance
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between those two elements, an important aspect, presumably, of self

confrontation.

Body Image. Another variable which the literature leads us to

expect might be important is body image and possibly physical attrac-

tiveness. Body image, self concept and self acceptance are inter-

correlated (Boyd & Sisney, 1967; Rogers, 1951; Bindrim, 1969).

Pdvantaged youth (Hawkins ( Engbretson, 1967) do not benefit and might

even be damaged. Teachers who were dissatisfied with their perfor-

mance noticed mainly "physique" cues on the screen (Salomon &McDonald,

1970) . The writer has observed that older women teachers often express

distasteat their appearance on video tape and that the most usual

iNt3;-(1 reaction to first self viewing (after eomments about voice) is

tv: physical appearance. It seems likely that older people, disad-

vantaged, handicapped and physically unattractive people might well

be distracted by their physical appearance in video tapes.

The Helpful Situation

If stress militates against benefit from feedback, presumably the

situation should be one in which the person receiving the feedback

ree]s secure. Perhaps the situation should be one of "psychological

safefy", a "not for keeps" situation which is Still close enough to

the demands or the real professional situation to foster personal

learning. Such a situation is similar to the "unfreezing" phase of

the change process described by Schein (1964), to the psychological

safety situation described by Miles (1959) and to such luw-risk

situations as scrimmage in football, brainstorming or client centered

therapy..
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The Helpful Treatment

NonVideo Procedures

ALthough video viewing is the procedure most often used in

counseling and in teacher education, a number of other modes of feed-

back have bean used. Readback (farber, 1953; Pinney, 1955; (olner,

Geddes X Arsenian, 1959) involves reading back to a therapist what

one has written al some earlier time. In photographic self image

Feedback, (Cornelison X Arsenian, 19(10: Miller, 1962; Ward and Bendlak,

1964), the subject sees his photographs. In rehash (Stone, 1963),

one's behavior from a previous occasion is discussed by staff. In

cross confront:at:Rm. the subjects see another person In a similar

situation, us when one teacher sees another responding to hostile

child behavior. Stimulated recall involves recalling thoughts and

feelings which occurred during the filmed performance, now in the past.

Even though video feedback is Lhe most widely used procedure,

other procedures, rehash particularly, should not be ignored completely

since they can contain elements which promote change. for example, audio

feedback plus rehash appears to have or be capable of incorporating

muny or the elements which seem to work in reedback.

Paidlo Vs. Video

No differences seem to be found between audio and video feedback

on several measures: speech skill improvement (Cortes, 1969; Mulac,

1968), counselor performance (Markey et a1,1970), listening skills,

use or openended questions and related technqiues or in tutoring skills

(Gall et al, 1971). Audio and video tape seem not to have been com-

pared for personal change outcome. Obviously there are circumstances
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when v:tsnal cues are essential, ror example with young children

relatively inarticulate persons or wliere facial expression and body

movement are important. In other cases, he value of video images

seems to lie in their novel, attention-getting fea tures .

Facili ta tive Condi Lions

Therapeutic progress needs the presence both oF :Facilitative

conditions (warmth, empathy etc.) and also of "confrontation" that is

flan act by which the therapist points out to the client a discrepancy

between his own and the client's way o.E viewing reality" (Anderson,

1968; Collingwood and T.,enz, 1967; 1969; Stains, 1060) . (We note in

passing that in this sense the video recorder is itself a "therapist.")
Confrontation can be viewed as a kind in interpretation and can

range from shallow to deep interpretation depending upon how aware the

indivithial is of the aspects fed back, and how di.Eferent the feedback

is from the person's expectation or his ideal. For example, a video

showing a teacher being played for a fool while she was unaware of

her behavior which elicited the ridicule, would be either moderate or

deep rather than shallow.

Moderate levels of interpretation seem most effective in raising

and maivtaining desirable levels of client behavior. In attitudinal

matters, moderate dissonance seems most effective in causing attitude

change. in general, most reports support the notion that moderate con-

frontation .is more promising than conFrontation which is very shallow

or very deep (I3ergman, 1951; Speisman, 1950; Ilarway et al, 1956; Raush

et al, 105(1; Ilergin, 1066).
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Although the confrontation should be moderate, there is still

need .I7or Mutt has been variously described as "cueing", "focusing",

"highlightilig" and so On. Such 1:Ocusing seems necessary both in simple

shaping behavior (Sldnner, 1938) , and in behavior involving more com-

plex Feedback, such as in Leaching or therapy. Feedback that is not

accompanied by some focus has not been round to change behavior

(Staines, 1069; Bush and Allen, 1068; Stoller, 1968; (leerstam &

Reivich, 1065.) In fad: when increased realism about their own teach-

ing was the objective', prospective teachers whose audio feedback was

supplemented by focus became more realistic, while those who heard

their tapes only did not (Fuller & Veldman, 1966) . Interaction analysis

training :is a type or strong focus and clearly contributes to changes

in the behaviors on which there is focus (Bondi, 1968).

Apparetutly subjeets are not helped to focus on important

aspects of behavior (Pedies and Webb, 1971) nor on the target of their

behavior, such as the audience, (McCroskey and Lashbrook, 1970) , they

focus on themselves. Of course .the purpose of the feedback might

well be to have them focus on themSelves, particularly if it is

desired to Fos ter awareness of incongruences between intended b -

havior and communicated behavior. However, often it is not intended

that the person focus on himsclr. ror example when student teachers

see their video tapes by themselves, the hope usually is that they will

correct sonic behavior in rela tionship to pupils. The likelihood seems

to be that they will focus on themselves, perhaps upon relatively un-

important aspects of themselves: their appearance, voice, accent and

so on rather than on the behaviorsof interest. In other words, doing

13
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nothing roll the teacher educator is doing something, since absence

or roons may well constitute instructions to rocus on seJr. Since

many or he aspeets on which the Veacher is Jikely to Focus are quite

eesistant to change (nervous habits For examide), Jack or Coons may

roster deevements In sell' esteem.
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The Helprul Helper

Helpers can be noxious us well as helpful (CarkhutT, 1060).

The probability in faet that even trained Iworessional therapists

will have the characteristics necessary For interpersonal helpful-

ness is quite low. About two out or three uounselors aro probably

nut helpful and may even be noxious (Burgin, 1071). It appears in

fact, that most good outcomes uf psychotherapy are accomplished by

relatively few people. As the old saying goes, wolves hire out very

cheaply as shepherds.

When we considev all the qualities which are required of a per-

son to be helprul, the low probability is noi surprising. Ir we

summarize the summaries of the literature on interpersonal skills

(Truax and Mitchell, 1971; Carkhuff, 1069) we have an impressive

list. Helping persons need to have CARE: communicated authenticity,

regard and empathy. Their communications are concrete and "immediate"

(in the present). They have persuasive potency, enthusiasm, genuine-

ness. They emphasize remedial rather than non remedial aspects of

the helpee. It seems to make little difference whether the helper is

a lay person or a trained professional. There is reason to believe

in fact, that training, or at least the kind of cerebral graduate

education we give psychologists, results in decrement, hopefully

temporary, in the characteristics that contribute to helprulness

(Carkhuff, 10(0).

in addition, the helper who uses confrontation must be skilled

in manipulating what we have called above the "depth" of the viewed

performance. It is never convenient, and may not even be possible,

15
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to select video tapes which are moderately discrepant with the viewer's

however, .the helper can by emphasis, attitudes and so on,

mod.i.ly the discrepancy. Where several nuitters can be focused on, he

may choose the One which is moderately discrepant. This requires

considerable clinical skill of colirse. These mid other such skills

Lire described atillwitere (Fuller and .1hiker, 1970).

Given ail these requirements, it :i.s probable that the teacher

educator will have no better a chalice than therapists of being helpful.

At best, since many do not have the extra burden of graduate education

in psychology, perhaps only half are noxious, unawarely, of course,

noxious:

some Implications for Teacher Education

What is likely to happen when an unselected group of student

teachers sees unselected video tapes of their own teaching in a variety

of situations, either with a supervisor or alone or with a group of

peers? The chalices appear to be quite low that all of the conditions

would be present which would 'Facilitate gain.

First, sonic of these prospective teachers will have personal

qualities which make it unlikely that they can benefit from self

confrontation: low self esteem, elosemindedness, body images which

are less than Favorable. It is not surprising .that the groups which

have shown most willingness to submit to video taping and self confron-

tatiOn are those who Ore tilmsually advantaged: young, pretty pros-

pective theachers (and athletes), and the patients of therapists, who

are by and large YAVIS types: young, attractive, verbal, intelligent
and successful.

16



roller, Baker and Nanning, 197 2 17

Second, unselected per.formances are unlikely to include just

the right amount or distreponuy between where the 'Leacher is and

where the teacher wants to be. The disel'epaney is unlikely to be

moderate rather .than very large or very small. If it is very large,
the cause is lost and there .is no hope. If it is very small, there
is no place to go, and arousal, perhaps the principal specific effect

of sell confrontation, is unlikely to occur.

Third, the circumstances in which self confrontation occurs are

likely to be less than perfect: stress ful , with pressure to improve

ra ther .Lhan to experiment with new behaviors ; " for real" rather than

"as if"; often withont focus on a goal (as when the teacher sees her

film alone), or with focus on a signal (e.g. some specific behavior)

rather .than un the significance or personal meaning of the behavior.

Tou often the focus is on behOv"iors which are difficult to change.

One writer in foe.t talks or the desirability of concentrating on

hablits like sayilig O.K., nervous tics and aecent. It would be hard

to think of behaviors more resistant to change than these:

Fourth, the helper, well intentioned though he may be, is unlikely

to have just the right combination of characteristics to make him

helpful. If we are to believe what seems to be a convergence in the

literature, the base rate fur helpfulness is simply against him.

What seems to be happening :is that beneficial and noxious effects

are cancelling out one another. This is a phenomenon which plagued

research in psychotherapy for two decades and seems finally to be

emerging from the close t. Noxious and helpful treatments were lumped

together so that effects of neither were detected.

17
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A milcvliogenetle View. Some hint or what may be going on in

confrontation comes From several studies and some fortuitous

observations. Some 111VIML.i.gators have repor-ted Mit a.lthough the

Feedback may or may not have alTected the outcomes being studied,

the feedback was observed to arouse -the interest and mo-tivation of

the sub jec Ls (Hedges , 1070; Sehueler and Gold , 10(0 ; Cooper, 1060) ,

tu increase work output (DeRou and Ilaroldson, 1971) , experimentation

with new behaviors (Kagan, 1070) , activity (Barnhart, 1070) , verbal

productivity and rapport (Kidorr, 10(3; Bailey, 1068) and to make

both client and therapist like the treatment better (Schauble, 1070).

What Shapiro says about the placebogenet i.e effects of psycho-

thwmpy (Shapiro, 1071) may be explanatory fur self confrontation.

For simple populations, simple placebos like pills might be appropriate,

but for sophisticated (college) populations or suspicious (patient)

populations, more complex, involved placebos like video tape confron-

tation may be appropriate. Self confrontation may be such a non-

specific treatment, one hat dithers the system, arouses interest or

prepares the person for change, but dues not of itself accomplish

change.

Thu findings o.0 Peck, .Bown, Menaker uuu.i Veldman (1068)

and of Albrecht (10(i8) are consistent with this view. Albrecht re-

ports tha-L iwither lid iv [dual counseling a:Lone IMP counseling plus

video sal confrontation eounse.Ling prodneed changes in sel.C-ideal

discrepancies of prospective teachers. Then however, a third treat-

ment was added tu the tither two.9 placement of the student teacher in

a classroom chosen specirically to elicit or promote the behaviors

18
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which the sell: conrvontation had identified. Por example, a teacher

who saw un video tape that she was cold toward children, was placed

in a classroom with LI warm motherly teacher and warmly responsive

pupils. Student teachers who experienced all three treatments

(individual counseling, self confrontation feedback and placement in

the special situation) reduced discrepancies between self and ideal

signiricantly more than prospective teachers who had had counseling

and self confrontation but nu special placement.

Salomon and McDonald (1070) point out that "in all the studies

in which people Were found to change their behavior as a result of

receiving now and partly negative information about themselves, two

conditions were mot. These conditions were not present in any of

the studies where rejection, defensiveness etc. wore reported. The

two conditions seem to be a. that the receiver of the incormation

knowswhat behaviors are expected of him and thereCore looks for

deviations or his behavior from that expected, and b. that the

receiver has adopted these expectations ror the desirable behavior

and is ready Lo modify his behavior to make it congruent with the

expeetatioos" p. 281.

We would add a third condition if the behavior is to persist and

particularly if the change is relatively resistant to modification.

The individual should be placed in, or place himself in, a situation

Calculated to elicit and reward the new behavior, feelings, attitudes

or whatever. The self confrontation is posited to be a nonspecific

treatmcnt whose specific effects depend on other aspects or the

situation: the concerns and personal characteristics of the teachers;

19
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the characteristics or the rilmed perhumnauce; the eharacterisLics

the situation, the tveatment and the helper; and the clarity of

the inrormation which is tram;mitled about goals and expeetancies.

The character and permanenve Id. any changes may depend upon what is

offered in addition to eonrrontation: modeling, microteaching,

special placement. Ono promising direction is autufeedback. Albrecht

and Murff are attempting in two dirferent studies to train teachers

to create conditions which will reinroreu their own feelings and

behaviors, those they want to maintain.

AJthough no true prescriptions in so vast and complex an area

are possibie, some guidelines seem to be warranted. Chances of

benefit from self confrontation seem best: when the goal of the

conrrontalion is modest, for example increased motivation or at most,

more realistic seir perception rather than personality changes such

as increased sell' confidence and su on; when the feedback is unam-

biguous, trustworthy and accepted both covertly and overtly; when

the teacher has concerns, goais or expectations for herself which

are related to the eontenl or the feedback and the focus provided;

when the discrepaney between what the teacher sees and what she hopes

to sue is moderate rather thou very large or very small; when the

teacher's expectations are "higher," i.e. mare like the outcomes

desired, than the performance; when the teacher reels some capacity

to change in the desired direction; Mum the reedback situation is

a low threat situation; when clear focus Is provided, that focus is

accepted by the teacher and the focus is on remedial aspects rather

than aspects which are resistant to change; and when situations are

20
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provided to establish and maintain the ehange goals established by

the conrpontalion.

In many situations where seir conrrontation is used, the pro-

cedure is to show unseleeted Leachers video tapes or their rirst

(and variabl(s) perrormances in relatively stressrul situations either

alone (without Welts) or with rucus which may he un aspects oU per-

formance which are resistant tu change in the hope that weak teachers

especially will remedy their shortcomings. By contrast, gain seems

most likely Fur strong teachers who see relatively good performances

with pecmissive helpers who rocus strongly on aspects or behavior

which can be remedied and who furnish further opportunities to nail

down changes. Probably it is desirable in the case or neophytes to

tape what teachers consider better performances, to be shown to

volunteers under low stress conditions and to focus on what is remedial

and important.

Some Concluding Remarks

Our tentative conclusion at this point is that self confrontation

performs several runctions.

'first, it is a novel, poweaul source or inrormation about those

aspects or the selr which are perceived by others but nut by the self.

Its particular value lies In its ability to communicate negative

information which others could communicate but arc loath to du and

usually cannot du in a totally acceptable manner.

Second, this information, ir really new information about feelings

or which the individual is not aware, u.s probably temporarily dis-

organiv.ing. The immediate crrects of self confrontation are probably

21
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most disorganizing roc people wEth moderate or high self esteem,

who are relatively open and warm. This means that the people who

look good, who have strengths, are those with whom the treatment

"takes" but who suffer the most apparent decrements In behavior

limmedlately after oonrrontation. Those who are closed probably

benefit less En the lung run, but appear to be more poised and less

disorgan17.ed than those who benerit more. It is possible that the

true potential or this treatment has never been completely tapped

because immediate effects are so powerful that the helper tries

either to protect the person from its impact through a task orien-

tation (as in microteaching) or else fails to follow through to the

in vivo sLtuation as in psychotherapy.

Third, self conrrontation probably has powerrul placebogunie

effects. The camera itself apparently can become a therapist to

whom the individual can relate. These placebogunic effects are

probably fostered by a situation or low threat, and by the same

helpue characteristics (trust, openness to change and so on) and

helper characteristics (status, persuasiveness, empathy, authenticity

an(l so un) which roster iatroplaee)ogenesis

Last, placebo errects should not be despEsed. The image of the

sugar pill is not only pailEd, but incomplete. Treatments with non-

speeiric errects may be ideai treatments because they pennit the sub-

ject to derive from them whal he will. Whereas specEfic elTeet

treatments control Lim indEvidual, placebo treatments he can use or

not I's has desires, conscious or not, dictate.

What may be needed are some careful studies oU immediate,

. 22
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int emediate Mid lung term effects of viewing 011(:Sen: for individuals

who vary along the di mejis.i ujis u C 111(201igruence (whose behaviors are

more and less what they int(nd it to be), self esteem, openness,

trust and so U1 1 ; for performances which vary in discrepancy from

the Leacher s lit e al for situations which ;WC more al id less stress-

ful for focus Mach is abselit to strong; and fur ou.tcomes which

are specific and nonspeci Fie. Perhaps the first order of business is,

as Bailey and Sowder suggest, to discover whether self confrontation

has effects at all. We have 11(21.1(2 suggested some characteristics of

persons, treatments and situations which might be umbined to permit

such a test.
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